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Modern Languages – a special case?

• Cinderella status, divide between 
academic departments and IWLP (‘just 
language/skill’ vs ’content’)

• ‘Territorialisation' of languages 
community

• Changing structures - steady increase in 
IWLP/elective study

• IWLP perceived to sit awkwardly with 
‘higher education's’ criticality (ab initio, 
language-only) ou est la pipette?

• Special responsibility

• Importance of location and structure
(geographic, structural) to perceptions
and visibility: peripheral or core, 
embedded?

(UCML/AULC annual reports)



Modern languages – a tricky case?

• Increased competition —> focus on ‚distinctive‘ curricula

• (Re)harness staff research and scholarship expertise, university as a 
teaching and research environment

• ‘Higher education’ – rigour, skills, criticality, especially when credit-
bearing

• Change narrative to essential, indispensable and core area of study 
(war rhetoric)





Healey 2005



First Covid cases 
reported in UK, rise in 
proctoring software, 

questions of academic 
conduct resurface

HESA-run 
Graduate 
Outcomes 
launches



’Authentic assessment’ - often framed in opposition to university 
curriculum 'external, can't influence, what employers want, compliance' 
(McArthur 2022)

replicate real-world challenges and “standards of performance” that 
experts or professionals typically face in the field (Wiggins 1989)

'An assessment requiring students to use the same competencies, 
or combinations of knowledge, skills, and attitudes that they need 
to apply in the criterion situation in professional life' (Gulikers, 
Bastiaens & Kirschner 2004)

Assessment that meets academic standards and prepares students 
for future learning in work and life is considered as authentic (Boud
& Falchikov 2006)

Assessment can be considered authentic when the outcomes 
measured represent appropriate, meaningful, significant and 
worthwhile forms of accomplishment and the kinds of mastery 
demonstrated by successful practitioners. In short, when the task 
challenges a learner to demonstrate knowledge or skill that is 
needed to negotiate the requirements of a real-life setting, it may 
be considered authentic (Uni Queensland White Paper)

fidelity (Ashford Rowe et al, 2014) or realism (Villaroel et al, 2018)



Authentic to the discipline

higher-order, critical, synthesising skills expected of a ‘higher education’, source and 
evaluate (Cardiff), deep learning

fostering criticality, divergent thinking, agency, motivation to question commonly 
held assumptions, creativity, and a sense of pride and value in deeply engaging 
with complex knowledge, or potential contributions to the broader social good 
(McArthur, 2021).

I‘d add: generation and synthesis of own data, discuss, engage

Working as a ‘real historian, scientist, linguist‘ – finding, interrogating own data, 
which can be messy and complex, identifying trends, sharing and discussing, 
working collaboratively and critically on the data

more equal, symbiotic relationship with students as collaborators, not hierarchical 
'right' or 'wrong' with traditional student/teacher divide

Reproduction of knowledge —> joint exploration of data



(Wiggins 
1998/Indiana 
Bloomington)





Corpora as opportunity to interrogate 
language usage



Corpora



Corpora
• Mensa

• Schwa-deletion, subject 
deletion ruf dich später mal 
an, kannst mich…abholen

• Greetings, sign-off Moin, 
Salut, ciao, Kuss

• Reduction of articles ne Pizza



Curiosity-driven, generation of own data, 
empowering and ‘democratic‘ language study
• Variation (geographic, ‘oral/written’, genres) 

• Corpora, search engine-supported engagement, eg Google News, social media

• Social contextualisation, eg reported speech in German, preponderance of ‘sagen’ in learning 
resources —> student investigations, function of the subjunctive (anecdotally journalists avoid 
libel? Can cast doubt on statement: GDR use)

• Hierarchy and right/wrong —> students as collaborators

• Monolithic, illusion of uniformity —> variable, messy reality

• Better prepares for residence abroad and can tailor to own needs (as a student, geographic
interest, genres)

• Coordination and resource-intensity of traditional exams

• Reimagine the assessments: student conduct issue —> assessment design issue

• Traditional approach encourages cramming and 'regurgitation' (and then forgetting) —> more 
active approach to foster retention of knowledge, student active and engaged learning



Go raibh maith agat!

• What is the purpose of your assessment and is it fit for this purpose?

• Do you use a range of assessment methods in your programme?

• To what extent is your assessment: a) Relevant? (in that it is relevant to the content and application 
of learning) b) Authentic? (Uses students' real world understanding) c) Contemporary? (Aligned to 
contemporary education models and assessment approaches)

• How do you encourage student-centred or student-led assessment?

• How does your course or module design foster assessment literacy? What do you do to ensure a 
consistent understanding of assessment criteria and encourage discussion to develop shared 
understanding?

• How does your assessment test knowledge and skills? How and to what extend do you use 
assessment feedback to develop student learning?

• How does your assessment drive engagement and sustain motivation?

• How do you use assessment outcomes and experiences to review your academic performance/the 
performance of your programme?

• What has been the impact of employing alternative assessments (e.g. in Covid)?


